Impact of Emergency Remote Instruction on Student Perspectives of a
Collaborative Learning Model

Namitha Bhat?!, Christian Urbina?, Adriana Signorini?, Petra Kranzfelder?
!Molecular and Cellular Biology | ?Students Assessing Teaching and Learning (SATAL)
University of California - Merced
nbhat4d@ucmerced.edu

Background Results

o Team-Based Learning (TBL) is an OVERALL COMPARISON OF THE FREQUENCY OF STUDENT RESPONSES BETWEEN MID- AND END-OF-SEMESTER SURVEYS
m Strongly Disagree  m Disagree Neither agree nor disagree mAgree  mStrongly Agree
M = Midsemester Survey Question (n=174) E = End-of-semester Survey Question (n=220)

evidence-based teaching strategy
that promotes student learning?

o The course studied used a slightly
different collaborative learning model
(CLM) inspired by TBL
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7 Team readiness 409% More teaching styles and explanations (M, E)
' Jssessment 30% Different viewpoints (M, E)
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IN-LECTURE STUDENT TEAMS ENCOURAGED PARTICIPATION WHEN
ALL MEMBERS ACTIVELY CONTRIBUTED

In-Lecture Teams
Sharing ideas makes it easier to learn material (M, E)

Research Design
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o Data Collection and Analysis REMOTE INSTRUCTION IMPACTED MY LEARNING EXPERIENCE IN THIS COURSE
o Students surveyed at mid- and end-
of-semester (10 questions on 5- | Strongly . .
. e o f | Disagree Student Perspectives on Remote Instruction
p.Omt Likert scale Trom strong Y a Disagree Hard to focus at home - can be loud or distracting
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